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Abstract

Despite showing evidence of growth and advancement in many
mayjor sectors, Pakistan is still seriously lagging in terms of growth
in its education sector. This inadequacy of advancement is evident
in its legal education as it has not been given the necessary attention
that is required to be on par with other developed nations. The
quality of a country’s education is measured by the learning
outcomes of the programmes offered to students in the form of
education. These outcomes attest to the quality of the curriculum,
the teachers, and the student’s performance, as well as to the
teaching methods, the administration, the evaluation, and the
linkages with other higher educational establishments. Although
researchers are in consensus that the teaching faculty and students
are the main stakeholders of the education system, it has been
proven that the students are the best judges of an education system
as they are the recipients whose lives are determined by the
education that they have received. However, as it stands today,
research has proven that there are numerous deficiencies in the
legal education imparted in Pakistan. Given this, this paper gives a
comprehensive overview of law students’ perceptions of the legal
education system in Pakistan to highlight the strengths and
weaknesses of the system. This quantitative research conducted via
survey identifies the flaws in the system and proposes constructive
recommendations for the improvement of legal education in
Pakistan to ensure that the country is on par with other developed
nations in the world.
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in Pakistan

Introduction

Legal education is considered a human science which is
embedded within society. It prepares and provides law graduates
with techniques, skills and competencies for their future profession.
Legal education has two functions to exert, one for the individual
who is in the process of learning, and the other for society (Sial,
2009). Legal education also offers law graduates the philosophies,
ideologies, critiques and instrumentalities that can enhance their
practice of law. All of these learnt skills are intended to help these
law graduates to contribute to society’s creation and maintenance
(Report of The Curriculum Development Centre in Law, 1990).
According to Afzal Hyder (Hyder, n.d.), legal education is an
essential element for human development. Since legal education is
the study of human rights and obligations, it is a safe vehicle to be
used for the development of society and international peace.

Higher Education is defined as an act or process of
conveying or obtaining knowledge and research (Online dictionary).
People gain skills and knowledge through education and this
qualifies them to be a productive part of society. Similarly, quality
education guarantees growth in the economy, security, well-being
and prosperity of a country. Boon and Webb (2008) define quality
assurance as “focusing on outcomes rather than courses would
unravel the extensive quality assurance mechanisms”. The quality
of a country’s education is measured by the learning outcomes of
the programmes offered to students in the form of education. These
outcomes attest to the quality of the curriculum, the teacher’s and
the student’s performance, as well as to the teaching methods, the
administration, the financing, the evaluation and the linkages with
other higher educational establishments (Sultana et al. 2009). The
world focuses on quality, cost control, and external monitoring
through many methods of quality assurance and guidelines. The
quality assurance system can be monitored with the help of the Bar
Council Associations (Wilson, 2018). The requirements of the
market concern the high-quality courses that must be taught. The
U.S. law schools can accomplish this requirement, as they have the
professors, and because the American law school structure serves to
guarantee a level of quality beyond that of many if not all schools in
other countries (Klimas, 2004).
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Despite the absence of fundamental changes over time, the
widespread occurrence of blame during the periods under scrutiny
consistently drives the emergence of new ideas and influences
changes in legal education. Thus, the determination of critical
analysis in legal education and its association with society is
important to expose problems in law and society and keep legal
education up to the mark (Salojarvi, 2014). After graduating, law
students have to face the requirements of the market on the first day
at work, in both the public and private sectors. Fresh law graduates
are expected to be able to work across local jurisdictions and in the
international scope. In the case of Finland, dual language is a
national foundation because Finland has two constitutionally
recognized national languages: Finnish and Swedish. Nevertheless,
Finland has one of the best education systems in the world (Norrgard
& Nylund, 2021). Seyfried, and Pohlenz (2018) define quality
assurance as the systematic management of programmes; the
systematic appraisal processes of these institutions and the
programmes they offer is one way of ensuring that the quality of
both the institution and the programme or courses offered are not
sub-standard. According to Barnett (1992), four approaches can
assure the quality of higher education:

(1) Qualified human resources (as a product of higher
education)

(i)  High levels of research (as a preparation for higher
education)

(i)  Effective management of teaching practices (vital for
higher education) and,

(iv)  Wider life opportunities (higher education is a means of
broadening one’s opportunities in life).

As a branch of general education, legal education enables
those who aspire to become advocates or law officers (Jamin, & Van
Caenegem, 2016). For understanding the state of the legal education
system of Pakistan, we must have a clear understanding of what is
the stakeholders’ perception of it. Students, as the main and most
important stakeholders in the education system, their perception is
very crucial for measuring the quality assurance mechanism of legal
education. This paper seeks students’ opinions regarding the quality
assurance of the legal education system.
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Students’ Perception of legal education in Pakistan

This paper deals with law students’ perceptions of legal
education in Pakistan. The students’ perception is fundamental for
this study since they are the direct receivers of the legal education
components. Their input is considered beneficial in highlighting
what is positive and less positive about the legal education system
which they go through. For this purpose, a questionnaire was
developed. The questionnaire was then reviewed by four law
experts. Following their input, the questionnaire was then translated
into English and then piloted on 50 respondents who were students
in law institutions. The pilot study confirmed that the questions and
items noted in the questionnaire were relevant. Taking the
comments of the respondents into account, the guestionnaire was
adjusted in terms of the language and the items. Following the
amendments, the questionnaire was then distributed among the
students of the selected law institutes. There are two parts to the
questionnaire. The first part of the questionnaire is based on a
Yes/No response. The second part of the questionnaire is based on
a five-point Likert scale response ranging from Strongly Disagree to
Disagree, Neutral, Agree and Strongly Agree. All the statements in
the questionnaire are assigned serial numbers with codes A, B, C
and D.

Demographics

The demographic information of respondents is important.
This information features the profiles of the respondents and can
provide a clearer picture of their background. In this regard, the
students’ demographic structure has an essential role to play as their
background affects their expectations of future success in their lives
(Abbasi, et al., 2011). The demographic information collected from
the survey is expected to help clarify the problems and needs of
these students in relation to the items noted in the questionnaire
(Sargent, & Shively, 2004). This part of the study measures the
students’ perception of legal education, which is part of the higher
education system in Pakistan. This sub-section summarizes the
background characteristics of the 411 respondents. Figures 1, 2 and
3 present the graphic position of the respondents.
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The three figures provided above illustrate the demographics
of the respondents under the type of institution, gender of
respondent and present level of education. The names of the
respondents and institutions were optional, so the discussion of the
demographic data commences with the type of institution.

Type of Institution Gender Current Level of
17.80 Education
% 20.40
47% . . %
53% 82.20 79.60
% % = 3 Years
= Government Private = Male Female programme
Figure 4.1 Type of Figure 4.2 Gender Figure 4.3 Current Level
Institution of Education

The “Type of institution” question gathered 218 (53%)
datasets from government law colleges and institutions and 193
(47%) datasets from private law colleges and institutions. The
respondents comprised 338 (82.2%) male participants and 73
(17.8%) female participants. The low representation of female
students may be attributed to the cultural discrimination between
males and females in Pakistan (Halai, 2010). It is a known fact that
Pakistan has a very low proportion of school-children who are girls.
The country has the highest gender difference in educational
involvement when compared to other countries in the world. In
Pakistan, substantial inequality exists in schools and institutions of
higher learning, with more male enrolments than female enrolments.
It is estimated that less than 3% of people between 17-23 years of
age enrol in higher education courses, with just 30-35% of students
in public universities being female (Halai, 2010). In this study, the
level of education of the respondents indicated that the majority, i.e.,
327 (79.6%), were in the five-year LLB programme while 84
(20.4%) were in the three-year LLB programme. The item stating
‘level of education’ suggests that the law institutions were giving
preference to the five-year LLB programme as compared to the
three-year LLB programme. In the year 2015, the PBC introduced
the Pakistan Bar Council Legal Education Rules [PBCLER], (2015)
as a measure to enhance legal education. Among the rules provided
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was Rule 4 (PBCLER, 2015), which clearly directed that the three-
year LLB programme be discontinued. This rule was implemented,
as noted by the outcome of the survey since almost all the
respondents in the survey indicated this information (Sheikh, 2016).
In other words, this ruling was well adhered to.

Students’ Perceptions of Legal Education and Facilities

The questionnaire also aimed to measure the law students’
satisfaction level in the context of several tangible and intangible
elements and characteristics present within the law institutions. Past
literature indicates that four different concepts are involved, i.e.
respondents’ attitude towards legal education, teaching and learning
processes, facilities provided by the law institutions and the
management or administration of the law institutions. These four
concepts served as the major variables applied to measure students’
satisfaction in this study.

Level of Agreement on Legal Education and Facilities

Part 1l of the survey focused on legal education and
facilities. To identify the challenges faced by the respondents in
terms of the teaching and learning process in law colleges and
institutions, this part of the survey was further divided into three
parts: A-Teaching and Learning Processes in Legal Education, B-
Facilities in the Law College or institution and C- Management or
administration in the Law College or institution. This part of the data
analysis measured the frequencies of satisfaction in terms of five
levels of satisfaction: Strongly Disagree, Disagree, Neutral, Agree
and Strongly Agree. Table 1 presents the findings of the
respondents’ perceptions of teaching and learning processes in legal
education.

A-Teaching and Learning Processes in the Legal Education

This section of the survey contains 14 items. Each of these
items needs to be responded to with at least one level of the
satisfaction as provided by the scale. These are then converted into
percentages. Table 1 illustrates the result or analysis.
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Table.1: Teaching and Learning Processes in Legal Education

S. Items Strongly | Disagree | Neutral Agree Strongly
No Disagree Agree
n (%) n (%) n (%) n (%) n (%)

Al I am well aware about | 65 52 78 (19) 136 80
the Goals and Mission | (15.8) (12.7) (33.1) | (19.5)
of my law college or
institution.

A2 I can easily obtain 67 80 70 (17) 119 75
information about my | (16.3) (19.5) (29) (18.2)
law college or
institution on the
website.

A3 I am able to obtain 47 69 79 155 61
sufficient information | (11.4) (16.8) (19.2) (37.7) | (14.8)
about matters related
to my studies from
my law college or
institution.

A4 I find that the syllabus | 43 87 99 120 62
designed for LLB (10.5) (21.2) (24.1) (29.2) | (15.1)
programme is
preparing me
adequately for legal
practice.

A5 I am satisfied with the | 63 80 85 118 65
teaching and learning | (15.3) (19.5) (20.7) (28.7) | (15.8)
methods adopted in
my law college or
institution.

A6 I receive sufficient 53 81 91 101 85
feedback from my (12.9) (19.7) (22.1) (24.6) | (20.7)
teachers on my
studies.

A7 I am confident that the | 59 169 39(9.5) |98 46
academic programmes | (14.4) (41.1) (23.8) | (11.2)
of this institution meet
the needs of the
targeted community
(local, national,
international) as my
seniors have obtained
jobs easily.

A8 | am satisfied with the | 62 139 34(8.3) | 118 58
examination/assessme | (15.1) (33.8) (28.7) | (14.1)
nt system of my law
college or institution.

A9 The marks obtained 61 121 75 85 68
for my assessments (14.8) (29.4) (18.2) (20.7) | (16.5)

are reflective of my
capability.
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A10 | The assessments are 61 144 50 105 51
assessed in a fair (14.8) (35.0) (12.2) (25.5) | (12.4)
manner.
All | I getenough 59 144 59 85 64

supportive feedback (14.4) (35.0) (14.4) (20.7) | (15.6)
from the teacher.

Al2 | My law 158 84 39(9.5) |77 53
college/institute (38.4) (20.4) (18.7) | (12.9)
promotes a research
culture

Al13 | The institution 145 92 39(9.5) |74 60
provides opportunities | (35.3) (22.4) (18.0) | (14.6)

to participate in
international

activities.
Al4 | The teaching faculty 75 104 77(18.7) | 94 61
of my law college or (18.2) (25.3) (22.9) | (14.8)

institution is highly
qualified and well-
trained.

The fourteen statements describe the teaching and learning
processes offered in the respective law institutions in Pakistan. To
focus on the goals and mission of the respective law college or
institution, the respondents were asked to respond to the statement
of Al (I am well aware of the Goals and Mission of my law college
or institution). A total of 15.8% strongly disagreed, 12.7 disagreed
and 19% remained neutral. In contrast, 33.1% agreed and 19.5%
strongly agreed. This result implies that the students were well
aware of the goals and mission of the respective law college or
institution. This means that the respective law institutions had been
emphasizing these aspects. In response to statement A2 (I can easily
obtain information about my law college or institution on the
website), around 15.8% of the respondents strongly disagreed,
12.7% disagreed and 19% remained neutral. In contrast, a total of
33% said they agreed, while 9.5% strongly agreed. This result also
indicates the overall satisfaction of the students in respect of being
able to obtain knowledge about the Law College or institution from
websites. In other words, the result showed that law colleges or
institutions have developed their websites and are connected to the
internet.

Similarly, when students were asked to respond to statement
A3 (1 am able to obtain sufficient information about matters related
to my studies from my Law College or institution), a total of 11.4%
strongly disagreed, 16.8% disagreed and 19.2% remained neutral.
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In contrast, 37.7% agreed and 14.8% strongly agreed. This result
indicates that the students had enough knowledge about issues
related to their studies. It is positive to note that the law colleges and
institutions provided sufficient information to the students with
regard to matters related to their studies.

The syllabus plays a very important role in the teaching and
learning process, especially in the field of law. This aspect of legal
education was also rated by respondents via statement A4 (I find
that the syllabus designed for the LLB programme is preparing me
adequately for legal practice). The replies noted showed that 10.5%
strongly disagreed, 21.2% disagreed and 24.1% remained neutral.
In contrast, 29.2% agreed and 15.1% strongly agreed. This result
suggests that the students were not generally in agreement. Clearly,
the syllabus needs to be improved. It seems that the time is right for
the inspection teams of the PBCLER to conduct their regular
monitoring (Gillani, 2018).

As well as the syllabus, the teaching and learning method is
also an important aspect of the education system. This was
highlighted in statement A5 (I am satisfied with the teaching and
learning methods adopted in my law college or institution). The
responses gathered from this item showed that 15.3% strongly
disagreed, 19.5% disagreed and 20.7% remained neutral. In
contrast, 28.7% agreed and 15.8% strongly agreed. This result
shows that the students were generally satisfied with the teaching
and learning method since about 44.5% (28.7% + 15.8%) of the
respondents agreed. In respect of statement A6 (I receive sufficient
feedback from my teachers on my studies), 12.9% strongly
disagreed, 19.7% disagreed and 22.1% remained neutral. In
contrast, 24.6% agreed and 20.7% strongly agreed. This result
indicates that the students were satisfied with the feedback they
received from their teachers regarding their studies. This further
endorses the view that information about the academic programmes
of law colleges and institutions is relevant for and supportive of the
students, thereby allowing them the opportunity to do better in
future.

As for statement A7 (I am confident that the academic
programmes of this institution meet the needs of the targeted
community - local, national, international, as my seniors have
obtained jobs easily), 14.4% of the students strongly disagreed,
41.1% disagreed and 9.5% remained neutral, while 23.8% agreed
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and 11.2% strongly agreed. This result implies that more than half
(14.4% + 41.1%) of the students had negative perceptions about
academic programmes that were meant to meet national and
international standards. Generally, the academic programmes were
designed to meet the requirements of the targeted community and to
match the level of national and international standards.
Unfortunately, this vision of the country is not being realized. As
before, the PBC and its Legal Education Committee and the HEC
team need to give this area of legal education more attention so that
it can be further enhanced before quality drops to a level from which
no rescue is possible (Malik, 2016).

In addition, the examination system provided by legal
education should be of a high standard because this appears to be
the only way to assess law students’ quality. However, when
students were asked to respond to statement A8 (I am satisfied with
the examination/assessment system of my law college or
institution), 15.1% replied that they strongly disagreed, while 33.8%
disagreed and 8.3% were neutral. In contrast, 28.7% agreed and
14.1% strongly disagreed. This shows that almost half (15.1% +
33.8%) were dissatisfied with the examination system. This reaction
is probably linked to what is perceived as an unfair assessment of
the examination. Nonetheless, this aspect of the result could be
subjective, since students who are dissatisfied with their results may
use opportunities like this as a way to voice their dissatisfaction. The
high percentage of disagreement, nevertheless, indicates an overall
weakness in the examination system. Some of these findings were
consistent with previous findings, as noted by Siddique (2007), who
asserted that there have been many issues in the examination and
assessment system. According to him, the main issue with the
existing examination system involved the assessment mechanism
where the examinations were usually organized and held by the
parent public (sector) university. When students feel that they have
been unfairly assessed, they are likely to voice dissatisfaction.
Although on one hand, such dissatisfaction could be due to
emotional displeasure, on the other hand, it may also be a window
into the poor way in which examinations are designed and assessed,
where transparency is absent. When students do not fairly get their
results, it is an indication that the quality of an important component
of the education system has deteriorated. Linked to this is statement
A9 (The marks obtained for my assessments are reflective of my
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capability) to which 14.8% strongly disagreed, 29.4% disagreed and
18.2% were neutral. In contrast, 20.7% agreed and 16.5% strongly
agreed. Another related statement about the assessment system of
law colleges and institutions is A10 (The assessments are assessed
in a fair manner). Here, the responses showed that 14.8% strongly
disagreed, 35% disagreed and 12.2% were neutral, while 25.5%
agreed and 12.4% strongly agreed. The outcome was similar for
statement A11 (I get enough supportive feedback from the teacher)
where 14.4% strongly disagreed, 35% disagreed, 14.4% were
neutral, 20.7% agreed and 15.6% strongly agreed. The responses to
statements A8, A9, A10 and Al1l clearly show that the students are
not satisfied with the examination system of their law college or
institution. The analysis of this section of the survey also shows that
law students do not get feedback from their teachers after exams.
These four statements are connected to measuring the satisfaction
level of students about the examinations, assessments and feedback
from teachers. Thus, this aspect needs the attention of the two
agencies, the PBC and the HEC, for the system to be improved.
Furthermore, when students were asked about the research
culture in statement A12 (My law college or institute promotes
research culture), the responses showed that 38.4% strongly
disagreed, 20.45% disagreed and 9.5% were neutral. In contrast,
18.7% agreed and 12.9% strongly agreed. The results indicate that
more than half (38.4% + 20.45%) of the students disagreed. This
suggests that the research culture in law colleges and institutions is
inadequate. This finding is consistent with the views of A.Q. Sial
(2009), who asserted that one of the most important issues in legal
education in Pakistan is the lack of research. In the responses given
to statement A13 (The institution provides opportunities to
participate in international activities), 35.3% of the respondents
strongly disagreed, 22.4% disagreed and 9.5% were neutral. In
contrast, 18.0% agreed and 14.6% strongly agreed. Once again, this
outcome suggests a high level of dissatisfaction among students.
The law college or institution does not provide sufficient facilities
for participation in international activities. This implies that the law
college or institution exists in isolation without links to international
activities. The past literature review also indicates that there is a lack
of permanent faculty staff and well-qualified teachers in law
colleges and institutions. From statement A14 (The teaching faculty
of my law college or institution is highly qualified and well trained)
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the responses generated show that 18.2% strongly disagreed, 25.3%
disagreed and 18.7% remained neutral, while 22.9% agreed and
14.8% strongly agreed. This result (18.2% + 25.3%) showing the
rate of those who disagreed suggests that the teaching faculty of the
law college or institution was either not highly qualified or not well
trained. This is a significant defect of the legal education system of
Pakistan. Like others, this aspect also requires the urgent attention
of both agencies. Table 2 provides the results showing the
respondents’ perceptions of the facilities in the law college or
institution.

B-Facilities in the Law College or institution

Part B of the survey comprises five statements. Respondents
were required to use the five-point scale to indicate their responses
in this component of the survey.

Table.2: Facilities in the Law College or institution

S. Items Strongly | Disagree | Neutral Agree Strongly
No Disagree Agree
n (%) n (%) n (%) n (%) n (%)

Bl I am satisfied with my | 90 128 73 82 38 (9.2)

opportunities to use (21.9) (31.1) (17.8) (20.0)

IT (e-mail and

software) at the

institution.
B2 I receive help in 72 108 97 87 47

problems related to (17.5) (26.3) (23.6) (21.2) | (11.4)
the information

systems.
B3 The classroom is well | 104 80 79 82 66
equipped with all (25.3) (19.5) (19.2) (20.0) | (16.1)

facilities (Multimedia,
Sound system,
furniture etc).

B4 I can get help inusing | 77 88 82 108 56
the library services (18.7) (21.4) (22.0) (26.3) | (13.6)
when | need it.

B5 My law college or 83 100 91 89 49

institution provides (20.0) (24.3) (22.1) (21.7) | (11.9)
adequate facilities for
physically challenged
students.

The table above presents the satisfaction level of students
with the facilities of the law college or institution they attend. In
response to statement B1 (I am satisfied with my opportunities to
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use IT (e-mail and software) at the institution), student responses
contained 21.9% who strongly disagreed, 31.1% who disagreed and
17.8% who were neutral. In contrast, 20.0% agreed and 9.2%
strongly agreed. The results show that about half (21.9% + 31.1%)
of the students are not satisfied with the opportunities to use IT (e-
mail and software) at their law college or institution. This means that
the law college or institution does not provide these facilities or
provides them inadequately. With globalization and technology
advancing so rapidly, IT is the basic means of communication and
also the main source of acquiring knowledge for many (Arshad, et
al., 2019). A lack of IT resources can significantly delay students’
acquisition of new knowledge. This result, therefore, indicates that
local law institutions need to be more competitive with the rest of
the world in legal education. In statement B2 (I receive help in
problems related to information systems), analysis shows that
17.5% strongly disagreed, 26.3% disagreed and 23.6% remained
neutral. In contrast, 21.2% agreed and only 11.4% strongly agreed.
This result is indicative of the poor support provided for IT-related
problems and the student’s dissatisfaction with the lack of IT
facilities. Although there could be many reasons for this, the lack of
IT relates to Pakistan’s underdevelopment in terms of infrastructure.
This observation is also supported by the responses to statement B3
(The classroom is well equipped with all facilities (Multimedia,
Sound system, furniture etc.) where 25.3% strongly disagreed,
19.5% disagreed and 19.2% were neutral. In contrast, only 20.0%
agreed and 16.1% strongly agreed. This result indicates that law
colleges or institutions need to improve their infrastructure for their
classrooms; they also need to prioritize equipping their classrooms
with facilities such as multimedia, sound systems, furniture and so
on. In statement B4 (I can get help in using the library services when
I need it), the responses contained 18.7% who strongly disagreed,
21.4% who disagreed and 22.0% were neutral. In contrast, 26.3%
agreed and 13.6% strongly agreed. This result shows that the
students were quite satisfied with the assistance provided in using
library services. In statement B5 (My law college or institution
provides adequate facilities for physically challenged students), the
responses showed that 20% strongly disagreed, 24.3% disagreed
and 22.1% remained neutral. In contrast, only 21.7% agreed and
11.9% strongly agreed. These results suggest that there is a lack of
modern facilities and technologies within these law colleges or
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institutions. According to Robert Scott Mcgowen (2007), good
facilities have a strong and positive impact on the learning process.
This impact is clearly not seen in the law institutions of Pakistan. It
was also observed that students may achieve higher results in
modern learning environments and lower results in old-fashioned
learning environments. This implies that law students in Pakistan
are at a disadvantage when compared to others (Arshad, et al.,
2019). The PBCLER must take such inadequacies seriously because
technologies and capabilities of modern environments can better
equip students for their professional lives. Table 3 displays
respondents’ perceptions of the management or administration of
law colleges or institutions.

C-Management or administration in the Law College or
institution

Part C of the guestionnaire focused on the management or
administration of law colleges or institutions. Four statements were
provided and responses were expected based on five levels of
satisfaction.

Table.3: Management or administration in the Law College or

institution
S. Items Strongly | Disagree | Neutral Agree Strongly
No Disagree Agree
n (%) n (%) n (%) n (%) n (%)

C1 | My law college or 69 69 (16.8) | 65 155(37.7) | 53(12.9)
institution has (16.8) (15.8)
adequate
administrative staff
to address students’
concerns/needs.

C2 | The 57 62 (15.1) | 82 162 48
organizational/admi | (13.9) (20.0) (39.4) (11.7)
nistrative system of
my law college or
institution is clear to
me.

C3 | My law college or 46 52 (12.7) | 69 178 65
institution has a (11.2) (16.8) (43.3) (15.8)
good reputation.

C4 | There are enough 55(13.4) 93 (22.6) | 91(22.1) (119 53
signs at the (29.0) (12.9)
institution for
locating different
sites.
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The analysis displayed in Table 3 indicates the overall
results. Here, it is noted that respondents agreed with statements C1,
C2, C3 and C4. In statement C1 (My law college or institution has
adequate administrative staff to address students’ concerns or needs)
the responses generated 16.8% who strongly disagreed, 16.8% who
disagreed and 15.8% who were neutral. In contrast, 37.7% agreed
and 12.9% strongly agreed. This result showed that the majority of
the students were satisfied with the number of administrative staff
who were provided by the respective law colleges or institutions to
address students’ concerns or needs. Thus, it was deduced that the
supporting staff was adequate for helping students. The responses
generated by statement C2 (The organizational or administrative
system of my law college or institution is clear to me) indicate that
13.9% strongly disagreed, 15.1% disagreed and 20.0% remained
neutral. In contrast, 39.4% agreed and 11.7% strongly agreed. This
result shows that the students were aware of the organizational or
administrative system of their law college or institution. In response
to the reputation of the law college or institution statement, C3 (My
law college or institution has a good reputation), the responses
contained 11.2% who strongly disagreed, 12.7% who disagreed and
16.8% who were neutral. In contrast, 43.3% agreed and 15.8%
strongly agreed. The responses to this statement showed that the
students were satisfied with the reputation of their law college or
institution. Additionally, when asked about the signs at the law
colleges or institutions for locating different sites, as stated in
statement C4 (There are enough signs at the institution for locating
different sites) the replies showed that 13.4% strongly disagreed,
22.6% disagreed and 22.1% were neutral. In contrast, 29.0% agreed
and 12.9% strongly agreed. This mixed result showed that slightly
more than a quarter of the respondents were satisfied and almost a
quarter were not satisfied with the signs designated at the institutions
for locating different sites. The results of this section revealed that
the management and administration of the law college or institution
were performing well in this respect.

Conclusion
Students’ views regarding the general position of legal education

and the quality assurance mechanism adopted for legal education in
Pakistan were extracted by the survey. The primary data clearly
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indicates that many flaws exist in legal education in Pakistan.
Students’ perceptions about the quality of legal education were
analysed through surveys but, at the same time, it was also noted
that many students could not express their claim that there were gaps
in the system. Some students did not want to express their points of
view about the college or institution, and some students did not reply
due to their lack of awareness about specific issues such as
administration, evaluation, teaching and learning.

The overall results of the quantitative analysis reveal that the
students of the law colleges and institutions are generally satisfied
with learning law subjects in a classroom environment; they were
also satisfied with the teaching methods, the requirements of
registering for the law programme and the premises of the law
college or institutions, including the canteen facility. Additionally,
the students showed their satisfaction with the safety and security of
their belongings as well as the administration and management’s
performance. In contrast, the students expressed their dissatisfaction
regarding the examination and assessment procedures, the
evaluation of teachers, the syllabus and facilities, and field trips.
Furthermore, the students were also dissatisfied with the facilities
involving computer use and IT, the library and the connected
internet facilities provided by the law colleges or institutions as per
the standards set by HEC’s Eleven Standards and European Peer
Review Manual.

It can be concluded that the majority of the students studying law
at the colleges or institutions were dissatisfied with the current
quality of legal education. It is worth mentioning that even though
the PBC and the HEC have consistently introduced reforms for the
sake of upgrading the quality of legal education, these reforms have
not been able to meet the satisfaction of law students. This study has
only focused on the quality assurance mechanism of legal education
in Pakistan. It has, through this paper, completed the initial step
towards examining the level of satisfaction of students, the
stakeholders of legal education in Pakistan. Here, it was noted that
the level of satisfaction highlighted the need for the quality
assurance of legal education in Pakistan to be enhanced.
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